What we learned about writing long-term behaviors

Complex, requires integrated performance, developed through activities

We want them to have these behaviors coming in!

They need to be observable, not quantifiable by a single measure.

It’s hard to write about behaviors rather than knowledge content.

It forced us to think beyond our course: holistic development, program goals, prerequisites for other courses       

These behaviors may not be evident until some time in the future.

It helps us look at transferable life skills

Group work helps develop social skills: activities reinforce behaviors 

It’s difficult to identify behaviors, such as identifying weak assumptions, based on skills, such as critical thinking.

There is a consistent set of behaviors that any professional should have.  

What we learned about Learning Objectives:

We were more interested in processes than in content.

Learning Objectives are closer to the course than the Long-term Behaviors

They are more tangible.

Some focus on content, others are experiences that thread across the components.

It’s hard to step back from the course and recognize implicit objectives.

They need to see a change in their behaviors in the short term (week to week) to accomplish change in long-term behaviors.

It helped to focus on teaching, or the course, rather than the learners.

Jumping ahead to the next step helped us understand this step.

They describe what we are going to do in the course.

We want students to take ownership of the learning process.  This is more likely to be a course objective for undergrads than grads.

What was learned:

What tools top quality students walk away from course with, what are they competent in doing?    Course is to build that competency

Jim/Val to come up with what is learned across all three areas-  Teaching technique role-modeled by Dan

It takes time to build competencies, so don’t want too many things on this list

Heather is learning how important it is to have someone to collaborate with.  

Competencies are not independent, however when coming up with them, make them as distinct as possible

Project yourself to figure out what you want student to learn

Role modeling a way to re-inforce acquisition and integration.

Visualizing what students have to do to be successful is helpful

The more you get into specific activity of course, outcomes specific.

Competencies or measureable outcomes narrows specifics

Write job description by looking outward from inside the course.  Clear target of what the learner needs to learn helps.

Perception checking – the key is don’t look at long term objectives when doing competencies. Use prior steps as editing process instead of brainstorming process.  Sets grounds where other things fall into place

Think about what they want students to do

Knowledge map

5 forms of knowledge.  Important to know differences

Ask: Do you know that you know it? If so, conceptual knowledge.

Process knowledge- How to; the means; sequence of steps to produce or change something

Tool knowledge- differentiated from process knowledge.   If a system with lots of features is a tool because can package different processes with the tool.  

Mis-classify tools as process common

Way of being- powerful culture belief of discipline.

Rule knowledge

What we learned about knowledge maps

Classifying knowledge is the most difficult part of this exercise.

Cutting back on the number of things on the list.

The high priority items will be at the highest level.

It’s helpful to prioritize before classifying.

It can be difficult to distinguish a way of being from a process: the use of the process and the valuing of it reinforce each other.

A lack of balance in the categories may follow from misclassification, or it might be remedied by adding to some lists.

Different disciplines classify things differently.  It is important to understand the disciplines of the audiences we serve.

A hierarchy of conceptual knowledge is conserved in application to other contexts. 

The classification suggests items for the list in the absence of a partner to brainstorm with.

