Assessment Workshop at Penn State University

Facilitated by Dr. Daniel Apple, Pacific Crest

May 13, 2002

Participant Outcomes:

Table 5: Learn strategies to assess active learning (n=3)

How to assess with little time, maximum impact and are “doable”

Table 4: Alignment and selection of tools, strategies and techniques for assessment in different contexts

Differentiate between program assessment & program evaluation

Techniques that align with differing levels (i.e. course, program, etc.)

Table 3: Strategies, mindset, tools and techniques that engage students in classroom assessment that 

transfers to other contexts (n=3 tangible tools to improve student engagement in assessment)


Creative assessments

Table 2: Differentiate between assessment & evaluation and why this is important

Assessing the assessments (n=3 guidelines to do this)

Table 1: How to measure individual performance within a team context


Assessment and different performance levels: (i.e. skill, knowledge, disposition), through pre-

assessment and how  to assess contextually. 


Current Best Practices (example of a pre-assessment)

Table 1: Use of Student Quality Teams for assessment

(see Kent Johnston at the Shreyer Institute for more information)

Self-assessment (readiness/preparedness) of performance expectations prior to labs

Table 2: One minute papers (see Tom Angelo & Pat Cross, 1993)

Table 3: Mid-semester assessment 


Dan’s advice: ask the following

a) what have you learned from this class?

b) what are the top 3 strengths of the class and why?

c) suggestions for improvement to the course and HOW?

d) what changes can you (student) make to improve your performance in this class?

Then share three public changes with them during the next class with their permission.

Do this a weeks 3/4, 7/8 11/12.  The exercise is likely to result in better SRTE’s

Table 4: peer, teacher, and self assessment


Dan’s advice: When doing peer coaching, ask colleague what they would like feedback on.

Who learns more from this experience? The assessor frequently learns more than the assessee.

Dan’s advice: When doing peer assessment, have students assess assessments to improve

assessment skills.  Why do for the students what they can learn to do for themselves?

Dan’s advice: Self-assessment can be done anytime and anywhere.  This can feed into a
self-growth paper in which students support thesis statements about their skill development with

evidence from journals, team reports, etc.

Table 5: RATs (Readiness Assessment Tests)




Classification of tools and techniques discussed in Workshop:

Mindset: Continuous Quality Improvement, student buy-in, raising the bar, measuring what matters 

individual needs/outcome identification (i.e. pre-assess needs, where they want to go, identify gaps, challenge them to close the gap)
Tools: (may exist, might need to construct, require more set up, time and planning): rubrics, public recording, portfolios, quality circles, mid-term assessment

Techniques: (hear it & implement it): paraphrasing what you heard, inventorying outcomes at the beginning of course/class, impromptu debate/lateral communication, re-using evaluation data in a new context for assessment, SII reports, peer assessment, one minute papers, muddiest point, research team (AKA the skeptics/or experts),
Difference Between Assessment and Evaluation

(participant questions/consultant team responses/group discussion/Dan’s advice)

Q: Can we use the same performance data for assessment and evaluation?

A: It is important to have more reliable data in high stakes evaluation versus ongoing assessment for day to day improvement.  Assessment don’t have to be as rigorous.

Q: Can evaluation in one time and place be used as assessment at another time and place?

A:  Yes, reusing data collected in one context can be very powerful in another context if one understands how to use both. Example: using results of proposal submission to plan/revise draft for future submission. 

Q: If you are going to assess something—should you do it during the process or after the process?

A: Learner is apt to  be more receptive during the process.

Q: Should you combine evaluation with assessment?

A: Evaluation brings “closure”. DO NOT assess when you evaluate---they are not listening.

Score don’t assess during the evaluation.  This takes much less time.  Emotions get in the way when students/faculty try to turn evaluation in to assessment feedback.

Q: How about situation where student thanks professor for giving a ‘message’ with a grade?

A: That’s not evaluation…  It’s “Challenging” (new word!)……part of a mentoring relationship.

Not assessing or evaluating----but more a “kick in the butt” talk/challenge…..telling the student what

we expect of them

SNACK TIME!




Peer Assessment of the “expert” panel’s assignment on the differences and similarities between

assessment and evaluation:

Strengths and WHY?
(recorded within table groups)

Suggestions for Improvement and HOW?

(recorded within table groups)

Insights/Discoveries and SO WHAT?

(recorded within table groups)


Program Assessment: see table on page 13 of Workshop handout

Program assessment is for the future, program evaluation is in the past

Identify key Processes: what are the central processes in your program ( not products)

Identify key products of the program

What is your program NOT?

Assess the last year (SII)

Write performance criteria


Brainstorm a set of qualities


How do others describe your program


Can’t be everything to everybody (select 7-10 qualities)

What are the performance expectations? Visualize the performance criteria

Standards table 


Identify 1-3 factors for each performance criteria 


Weight, re-weight


Don’t measure anything that is at least 5% of the total

Now you have 10-12 key indicators of your program

What is the tool/instrument (rubric) that you measure with

What standard will we put on that scale that represents quality within your discipline

External standard should be 95% probable for meeting

Internal standard should be tougher to achieve

Accountability

Examples: 

Performance Criteria: Strong hirable graduates

Factor: hiring rate 6months after graduation

Tool: survey to collect post-graduation data

Performance criteria: Graduates that can perform throughout the A-K ???

Factor: Ability of problem solving

Tool: rubric


What did you learn (discover) by assessing the SII assessments?

Table 2: 

Being aware of the type of feedback you are giving students (assessment or evaluation) is very important because each has a distinct purpose, but doing both at the same time is ineffective/counterproductive. 

Table 1:

Insights were the most difficult part of the SII and was much easier to do in a group because this facilitated brainstorming and finding alternative contexts for transfer/application.

Table 5:

It is not efficient to do this exercise with an evaluation mindset.

Table 4:

Take time to think about the intent or you will probably end up evaluating.

Table 3:

When doing assessment there is no natural closure point--it is iterative.

Make sure to do summative assessments at the end of a course—before you forget!

Table 1: 

Peer assessment and assessing the peer assessment can help you develop criteria for a quality assessment. It is powerful to have students participate in developing these rather than externally imposed by you the instructor.  Student engagement can be increased if they assess their work (product & process) in stages.

Question:

How do I help my students get out of the “evaluation” mindset and into an “assessment” mindset?

a) Assess something of high quality first (produced by someone outside of class)

b) Find the same number of strengths as improvements---challenge helps all to grow.

c) Assess this assessment

August Assessment Institute

Scholarship Application Deadline is May 31st 2002 

Participants entitled to a scholarship for themselves and a colleague (must identify colleague by June 31)

