Rubric for Generalization of Helping Models Across Contexts

5. Expert Generalizer

a.  Able to research any helping model to increase its generalizability to new groups and problems

b.  Able to recommend new assessment methods that will increase control of self-management as needed for use of any helping model

c.  Can hypothesize, for any context, how its features, influences, and resources will interact with any individual’s traits and performance abilities

d   Chooses wisely, in any situation, the highest priority factors and goals and has no difficulty maintaining focus

e.  Always realistic about probability of success by choosing goals that validly fit relevant helping models

4. Flexible Helper/Supporter

a. Fully knowledgeable about the helping model and able to identify key factors for any individual

b. Totally familiar and comfortable with assessment and journaling as a basis for improving self-management; always assume that these skills are integral to use of any helping model

c. Can hypothesize how features, influences, and resources in familiar contexts will interact with known individuals’ traits and performance abilities

d. Chooses well, in many situations, the highest priority factors and goals and usually maintains focus

e. Usually realistic about probability of success in familiar contexts by choosing goals that validly fit a familiar helping model

3. Self-Help Capable

a. Fully knowledgeable about the helping model and able to identify key factors for self

b. Have learned to use assessment and journaling as a basis for personal improvements in self-management that are essential for using a particular helping model

c. Can explain, on the basis of a specific helping model, how the features, influences, and resources in a present context are significant for personal performance and self-management

d. Analyzes well, in any familiar context, the highest priority factors and goals relevant to a specific helping model and can usually return to focus if confused or frustrated

e. Chooses well, in a familiar context, most of the highest priority factors and goals that validly fit the helping model

2. Consequences-Sensitive

a. Abstractly aware of most features of the helping model and able to identify some consequences, for self, of using the model

b. Open to feedback about assessment and journaling efforts and can verbally describe reasons why personal improvements in self-management are essential for using a helping model

c. With feedback can identify, for a specific helping model and a familiar context, some of the important features, influences, and resources needed for personal performance and self-management

d. In a very familiar context, can identify significant factors and goals but has difficulty if focus is lost during the analysis process due to confusion or lack of progress

e. In a very familiar context and with feedback, can identify some high-priority factors and goals that validly fit the helping model

1. Rule-Governed

a.  Knows some abstract definitions and descriptions related to the helping model but not able to reliably identify consequences, even for self, of using the model

b. Sometimes unable to be open to or to benefit from feedback about assessment and journaling efforts for personal improvement in self-management as central to use of a helping model

c. Even for familiar helping models and contexts, often needs feedback about the significant features, influences, and resources in that context that are relevant to personal performance and self-management

d. Even for familiar contexts, needs help with identification of significant factors and goals; experiences considerable anxiety or frustration with any complex analysis process

e. Even in very familiar contexts, often fails to identify realistic factors and goals suggested by the helping model 

Description of Elements and Levels in the Contextualizing Rubric
Definitions:
Context
Any situation in which a helping model may be used

Contextualizing
Critical thinking skill of applying knowledge of a model to a different situation and/or using it for varied persons

Helping Model
Any description or theory of a systematic and ethical means to influence others

Transfer
Direct use of a model in a similar context

Generalization
Flexible use of a model in quite varied contexts

Rubric
A broad but realistic measure of performance characteristics

The 5 Levels:
The five “levels” indicate general patterns of awareness and skills related to ability to transfer, and ultimately to flexibly generalize, knowledge of helping models across situations and people.

1.    Rule_Governed

Individuals at this level tend to follow advice or “rules of thumb” without much reflection about longer-terms consequences and are not aware of the need for improvements in self-awareness if one is to be successful with either self-help or use of expert guidance.

2. Consequence-Sensitive

At this level the tendency is to pay close attention to the practical consequences of use of a helping model as the basis for understanding the model. The limitations of not gaining full knowledge of the various factors within the model that make it effective are unintended consequences, discouragement when results are unsatisfactory, and less motivation to try a different model.

3. Self-Help Capable

When a person has taken the time to fully understand how a model of help is structured, under what conditions it is intended to operate, and how individual differences affect its implementation and success, then he or she will be able to resolve unexpected failures or less results than needed by reanalyzing both aspects of the theory and aspects of personal self-management related to making it work.

4. Flexible Helper/Supporter

At this level the person is becoming skilled at transferring the basic principles and requirements of a helping model to different contexts involving both new situations and different types of individuals or groups. This ability to perceive principles across contexts will enable the person to become an effective leader or manager in roles requiring guidance of others or of an organization.

5. Expert Generalizer

This is a level achieved by only some professionals. Those trying to improve their own performance in generalization of how helping models can be used will carefully examine the research reports and closely observe the behavior and language of those at this level. They have very strong insights about human needs and motivations, including their own, and can quickly see the implications of any intervention strategy, even if they are not fully familiar with all its theoretical details.

Elements Incorporated within each Level of the Contexualizing Rubric

Within each of the 5 levels there are descriptive sentences for elements “a” through “e.” The assumption is that all of these descriptors will be approximately true for an individual at that level. In order to use the rubric it is important to take time to fully think through, reflect on, and experiment with the instrument in order to form a clear “gestalt” of each level. The elements in each level, which change in complexity for each level, are as follows:

(a) Complexity and integration of knowledge of the model; insight level for transfer or generalization of the model.

(b) Awareness of the significance of having systematic skills in learning about self as a critical factor in application of any helping model; knowing one’s own capacities is the first step toward being able to realistically assess the potential of any helping model, especially if the purpose is to help others.

(c) Individual differences of people and variations in situation create an extremely complex set of interacting factors to consider when applying a helping model. Individuals who know how to transfer or generalize a helping model can assess contexts for important features (e.g., How is a physical space organized in terms of proximity of people who need to support each other?), influences (e.g., Whose interpersonal or communication style dominates those of others in the situation?), and resources (e.g., How much time does a person have to do the things necessary for a helping model to work?). The better a helper/supporter is at picking up on key aspects of context, the better the person can predict how to modify the context or to help individuals adapt appropriately to the context so they can succeed with implementation of the model.

(d) Each helping model requires, or sometimes assumes, certain factors (e.g., characteristics like ability to maintain emotional stability) to be taken into account in using a helping model. Some these are specified in the description and research about the model, others are not as clear but still must be recognized if success with certain goals is to be attained. In addition, the person using the model usually must have attained a certain degree of skill with handling personal emotions like anxiety or frustration that can impede progress with resolving problems in implementation such as taking a lot longer than expected or being harder to learn than expected.

(e) Realism of judgment is so important that it merits special attention. It is possible to apply a model in a very “rule-oriented” way (e.g., see level 1: Rule-Governed) that doesn’t capture the real dynamism or need to assess things like preparedness of a person to use a model. Prochaska is a good resource for research and theory about preparedness, e.g., of chemically dependent clients, for making life-change decisions. Another insight comes from the research on relapse prevention in which it is necessary to realize that failure is highly likely at times with any model but that being ready to return to the effort with fuller knowledge based on failure experiences can often lead on to success.

